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Pe3ume

BocnuTHO-00pa30BHUOT CUCTEM BO MakenoHH-
ja HEMHHOBHO C€ HAacOuYyBa KOH COBPECMCHHUTE
EBPOTICKH CTAaHAApIN ¥ MOJAETH Ha MHKIY3WBHA
enykanmja. Toa ce MpaBu NpeKy WHUIHPAKHE U
NpUMEHYBambe HHOBAIIMM BO CaMOTO 00pa3o-
BaHMHE.

Wuknny3ujata Ha Jgenata co OIMITETEH CIIyX HE €
MOBp3aHa caMO CO HUBHO CMECTYBAah€ BO YUH-
numrarta. Bo eaHO MHKITY3MBHO YYMIIMINTE KBa-
JUTETHO OOpa3oBaHWEe MOXke na ce o00e30enn
camo BO 00pa3oBHA CpeauHa Koja € MpHjaTel-
CKH pACIOJIOKEHa KOH JelaTa W MpoIecoT Ha
yUeHhe M KaJIe IITO Pa3InIHOCTa ¢ TpudareHa u
Mpero3HacHa Kako Mpoliec Ha 300raTyBame Ha
cuTe BKIy4YeHHM WHAMBUAYH. Tpeba ma Owmmar
aKIEHTUPAHU COIUjaTHUTE ACTICKTH Ha IMpPOIie-
coT Ha yyeme. OBa BKIydyBa AWjaIOr Mery
HACTABHUIIUTE M JIPYTMTE HACTABHMIIM, HACTAB-
HUIIUTEC U JUPEKTOPUTE Ha YUMUJIHINTATa, MEry
HACTAaBHHUIIUTE W JelaTa CO OIITETEH CIyX M
oujanor co pomurenurte. HactaBHuimre Tpebda
Jla OMJaT YyBCTBUTCIHH 3a MOTPEOUTE U UHTE-
pecute Ha geunata W Tpeba Ja CIpoBedyBaat
(hIeKCHMOMITHO MEHAIUPAkhE HA YUHITHHUIIATA.
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Abstract

The educational system in Macedonia is direc-
ted towards the modern European standards and
models of inclusive education. This is done by
initiation and implementation of the innovations
in the education.

The inclusion of the children with impaired
hearing is not connected only with their place-
ment in the schools. In an inclusive school,
quality education can be assured only in edu-
cational surrounding that is friendly towards the
children and the learning process, where the
difference is accepted and acknowledged as
process for enrichment of all the persons
involved. The social aspects of the learning
process should be accentuated. This includes a
dialogue between the teacher and the other
teachers, the teacher and head masters of the
schools, between the teacher and the children
with impaired hearing and a dialogue with the
parents. The teachers should take in considera-
tion the children’s needs and interests and they
should be able to conduct a flexible manage-
ment of the classroom.
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Knyunu 360posu: oeya co owmemen Ccuyx,
UHKTY3UBHO VUUIUWME, HACMABHUYU 60 UHKILY-
3UGHUME YUUTUUMA.

Boseo

I'maBHUTE NpUYMHK 3a OapHepHUTe BO YUCHETO
W TapTUIMIanyjaTa Ha Jernara co OIITETEH
CIIyX MOJKaT Jla Ce€ HajaaT BO ONKPYKYBamETO.
OBa MO’Ke /1a ce CIIy4d Kako pe3ynrTaT Ha Hera-
THBHHUTE CTAaBOBH KOH JIe[aTa, MOTPEITHOTO pa3-
Oupame Ha TPOLIECOT Ha aKTUBHO yUeHe, Mpe-
MHOTY PUTHAHHOT CHCTEM M HAaCTaBHHM IPOrpa-
MH, HECOOJBETHO aJaNTHPAHUTE MPUCTAIN KOH
METOJUTE Ha TMOIY4yBame, HECOOJABETHUOT
MPUCTAIl KOH 00pa30BHATA CPEMHA UTH.
OmmrecTBOTO MMa OOBpCKa Ja T 00pasyBa
cure aena. [locrojar oapeaeHu HIeamHU yCiIo-
BU 3a 00pa3oBHATa cpeluHa U KapaKTEPHUCTUKU
Ha HACTaBHUKOT KOM IPUIOHECYBAaT 32 yCIIeI-
HOcTa Ha oBOj mpouec. [IpBo, cpedunama BO
Koja ce ciyuyBa oOpa3oBaHHMETO Tpeba Ja ce
IPHUCIIOCOON Ha JIETETO, a pa3BUe MO3UTHBHA
cirKa 3a ce0e U 1a OBOMOXKH Hajj00ap KypHKY-
ayM. Hacmaenuyume Bo oOpa3oBHATa cCpeluHa
Tpeba 11a ja 3emMar MpeABH]] Pa3IHYHOCTa Ha Je-
1ara, Jia OJIpXKyBaat 100pa OCHOBA Ha 3HACHE U
Jia ja yHarmpeIyBaaT Ipakcara Ha jgenara. /Jeya-
ma Tpeba 1a OMaaT y4YeHUIH MTOJTHU CO ONITUMH-
3aM W ofpeneHH crocoOHocTH. OBHE YCIOBU
Tpeba na Oumar nmpudaTiuBu 0e3 pazIuKa A
cTaHyBa 300p 3a PEJOBHO YUWIIMIITE WU Y4H-
JMIITe 3a TTyBU. JleTckuTe moTpedu u crnocod-
HOCTH Tpeba Ja ja IMKTHpaaT COOJBETHATa
o0pa3oBHA cpellMHa BO KOja Ke Ce OJIBMBA yue-
weTo. Kora yunnumreTo U poautenuTe ke co-
paboTyBaaT BO MpOLECOT Ha JIOHECYBamke Ha
OJUTyKH, K€ OMIaT peaju3upaHd AETCKHUTE I0-
ceOHM nHTEepecH U Oapama. (2)

Memoo

[Ipu neduHMpameTo Ha TMPOOIEMOT Ha HCTpa-
JKYBalkbe€ C€ OJUIyYMBME 33 KOHTCKCTYaJICH
po0JIeM, CO 1S 1a jooueMe HHpOpMaIuU KOU
ja ONMHWIIyBaaT CUTyalMjaTa U TCHIKOTHUTE CO
KOM CE CpeTHyBaaT JeliaTa CO KOXJIeapeH HM-
TUTAHTAHT BO OMpECNCH KOHTEKCT, Bo Permy0-
nmuka MakenoHwuja.

HcTpaxkyBameTo KOCIITO HUE TO CHPOBEOBME
BCYIITHOCT Oelie  akKIMOHO HCTPaKyBame.
AKIIMOHOTO MCTPAXKyBam€ Ce CIPOBEIYyBa O]

Key words: children with impaired
hearing, inclusive school, inclusive school
teachers.

Introduction

The main reasons for the barriers in learning
and participation of the children with impaired
hearing can be found in the surrounding. This
can happen as a result of the negative attitudes
towards the children, misunderstanding of the
process of active learning, too rigid system and
curriculum, inadequate adaptation of the lear-
ning methods, inappropriate approach towards
the educational environment etc.

The society has a commitment to educate all the
children. There are certain ideal conditions for
the educational environment and the teacher’s
characteristics that contribute to the success of
this process. First of all, the environment in
which the education occurs should be adapted
to the child to develop a positive self image and
to enable the most appropriate curriculum. The
teachers in the educational environment should
take in consideration the diversity of the
children, to maintain good basis for learning
and to improve the children’s practice. The
children should be pupils full with optimism
and certain abilities. These conditions should be
acceptable regardless whether it is a regular
school or a school for deaf. The children’s
needs and abilities should dictate the appropria-
te educational environment in which the lear-
ning process will take place. When the school
and the parents will cooperate in the decision
making process, the children’s special interests
and requests will be implemented. (2)

Method

During the selection of the problem we decided
for contextual one with the purpose to gain
information that describe the situation, the
difficulties that the pupils with Cochlear im-
plant interface in a certain context, in Republic
of Macedonia.

The research that we conducted was actually an
action research. The action research is con-
ducted by one or more individuals or groups
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€/IHa WU TOBEeKe MHAMBUIYH WJIH TPYIHU CO eI
pelaBame Ha HEKOj MPoOIeM WiIh coOupame Ha
UH(OpPMAITH €O IIeT J1a ce MOJ00pH IOCTOeH-
KaTa MpakTHKa. 3a Jla ce MOCTUTHE MaKCHUMallHa
YCIENTHOCT aKIIMOHOTO MCTpaKyBame Tpeda aa
pe3ynaTHpa CO AaKIHMOHEH IUIAH WM Pa3BHBa-
e HAa CTpaTeruu 3a padora, Ko BO HealiHa
cuTyanyja Ou Owje MMIUIEMEHTHPAHU U TOHA-
TaMmy eBaJIyHpaHU.

Hue ce ogmyunBme na cripoBezieMe MapTHIUTIA-
TOPHO aKIMOHO HCTpaxkyBame. [lapTumumnarop-
HOTO aKI[HOHO MCTPaXXyBambe MaKo To jaenu ¢o-
KyCOT 32 CHEIU(PHUIHO JOKATHO MpalIakbe U TH
KOPUCTH TOJATOIMTE 33 MUMIIEMECHTHpame Ha
aKIyja, ce pa3inKyBa BO B&YKHH TOYKHU OJ MPaK-
THYHOTO aKIMOHO HMCTpakyBame. [IpBarta pas-
JMKa € JIeKa UMa JIBe JOTOJHHUTEIHU LeNu: aa
M MOTHBHpA MHIMBUAYHTC M TPYNUTE la TH
noo0paT HUBHUTE )KUBOTH U J1a IPHOHECAT 32
COIMjaJlHa IPOMEHA Ha HEKOe HUBO — yUHJIMIII-
Te, 3aemHUIA WM ommrecTBo. Co0ABETHO Ha
TOA, WCTPAXYBABETO HWHBOJIBHpA IOroJieMa
rpyna Jyre KOM MMaaT Pa3IMYHU HCKYyCTBa U
TJICJIHU TOYKH, ¥ KO ce POKyCHpaHU Ha UCTHOT
npobOseM. OBa BKIIyuyBa 3acJHUYKa paboTa Ha
COOMpPameTo Ha MOAATOM U aHAJIM3HUTE, HHTEP-
NPETHPAbETO Ha MOJATOIMTE M aKIMUTE IITO
ke pesyntupaar. [lopamm oBOj MOMEHT oOBa
UCTpaXXyBame HajIeCTO Ce HApEKyBa K01abopa-
MUBHO UCMPANCYBAFbE.

Bo Taa Hacoka ja nepuHUpaBMe TJIaBHATA 1€
Ha HCcTpakyBameTo: Onuc Ha KUBOTOT U Hac-
TaHUTE IITO C€ OJBUBAAT BO caMaTa MHKITY3HB-
Ha YYWJIHUIIA MIPEKy MpHKa3 Ha CiIydyaj Ha JeTe
CO KOXJIeapeH UMIUIaHTaHT.

Kako moce0HM meam HAa HCTPAXKYBAKETO TH
U3/IBOMBME CJICTHUBE IICIIH:

- YTBPIlyBamkE€ Ha COIMjaTHUTE UMIUTHKALUN Ha
OIITETEHOCTa U

- YTBpAYBamke HA WHAUBHIYATHUTE PA3IHKHA BO
NPUCTAIIUTE HAa HACTABHUIIMUTE BO TIOTJEN Ha
NpoIleHKaTa Ha CIMOCOOHOCTHTE Ha WCIUTA-
HHKOT.

CooBeTHO HAa TJaBHATa W MOCEOHUTE LIENH Ha
UCTPaXYBAWETO TH JeQUHUPABME CICAHUBE
UCTpaXyBayKH IMpaliama:

1. Jlanu HacTaBHULUTE YyNOTpeOyBaaT UACHTHY-
HH METOJIM IIPU pean3alija Ha COAPKUHUTE CO
JETETO CO KOXJIeapeH WMIUIAHTAHT M KakBa ¢
HUBHATa BapHjanyja BO TOTJIEA HA HWHIMBH-
JyaqHuTe Oapama Ha UCITUTAHUKOT?

with the purpose of solving some problem or
gathering information with the purpose to
improve the current practice. To achieve maxi-
mum success the action research should result
with an action plan or development of work
strategies, which should be implemented and
further evaluated in an ideal situation.

We decided to conduct a participatory action
research. Although the participatory action
research shares the focus for a specific local
question and uses the data for the action
implementation, it differs in some main points
from the practical action research. The first
difference is that there are two additional goals:
to motivate the individuals and groups to
improve their lives and to contribute for a social
change on some level-school, community or
society. According to that, the research involves
a bigger group of people that have different
experience and points of view that are focused
on the same problem. This involves common
work on the data gathering and the data
analyses, interpretation of the data and the
actions that follow. Because of this moment this
research is most commonly called collaborative
research.

In that direction we defined the main research
goal: “To give a description of the life and
events in the inclusive classroom through a case
study of a child with a cochlear implant”.

The research objectives were the following:

- Determination of the social implications of the
disability.

- To obtain an insight of the individual differen-
ces at the teachers’ approaches regarding the
estimation of the respondent’s abilities.
According to the main goal and the research
objectives we defined the following research
questions:

1. Do the teachers use identical methods during
the realization of subject contents with a child
with cochlear implant and how these methods
vary regarding their individual requests?
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2. KakBa e coluujamHata WHTepaKifja Ha UCIIH-
TaHUKOT U HETOBUTE YUUTEIN?

3. Jlanm HACTaBHUIIUTE W3BPIIWIC OJPEICHU
ajlanTaliy Ha KypUKYJTyMOT COTJIACHO IOTpe-
OuTe HA UCTIMTAHUKOT?

4. Jlanu WCTIUTAaHUKOT WIMa IIOJICTHAKOB TPET-
MaH O] CTpaHa Ha CBOWUTE HACTaBHHIMU KaKoO U
HETOBUTE BPCHULIU?

5. Jlamu HACTaBHUIIUTE HMMaaT KOMIIETECHIIUU
KoM OW oAroBOpHIIe Ha Oapamara Ha WCIHTa-
HUKOT CO KOXJICApCH UMIIJIAHTAHT BO MHKITY3UB-
HOTO YYWJIMINTE W Jajdl wmMaarT motpeba on
CTpy4YHA IOMOIII 011 iepeKTonor?

6. Kon HacraBHM MeTOAM ce ymoTpeOyBaaT BO
HacTaBHata paboTa co JeTe cO KoxJeapeH
WMIUTaHTaHT BO PEJOBHUTE YUHITUIITA?

Hue pemmBMe na ru McTpakyBame CHTE HacTa-
HHU TIOBP3aHH CO YYWIJIMIIHOTO CEKOjIHEBUE Ha
WUCIUTAHUKOT CO KOXJIGAPEH WMILIAHTAHT BO
paMKuTe Ha WHKITY3WBHATA yUmIIHUIA. Bo TekoT
Ha UCTPaXXyBamETO ONCEPBUpPABME CyOjeKT Ha
BO3pacT ox 12 roguHM BO TEKOT HA IIpBaTa ro-
JIUHA, OJJHOCHO 13 ToAMHM BO TEKOT HA BTOpaTa
TOJIMHA OJI HUCTPaXKyBamweTo. VCIMTaHUKOT CO
KOXJICAPCH HMMIUIAHTAHT € OJ MAIIKH II0JI, BO
METTO, OJHOCHO IIecTo ojneieHue. Vctpaxy-
BameTO TO crpoBenoBMe Bo OV , Jlumo Xanum
JdumoB” - Ckormje. @EeHOMEHOT TO ClieiecBME BO
TEeKOT Ha aBe roguHu - og 2006 mo 2008 ro-
JTUHA.

IlojaBuTe W UCHNUTAaHUKOT THU CIEAEBME BO
TCKOT HAa yUYWJIMIIHATa roArvHa, TaKka IITO KOH-
TUHYHPAHO ja BpPIIEBME aHAIN3aTa Ha MOAATO-
UTe JOOMEHH OJ1 OTICepBaIfjaTa Ha YUUITHUIIN-
TEe KaJie ITO ce OJBMBAIlE HacTaBaTa. Toa 3Ha-
YM JieKa MOCTOjaHO TO ClieleBME HAIpPEIOKOT
Ha WCIUTAaHUKOT, & CyMHPAmkETO Ha MOJATOLH
ro M3BelyBaBMeE JIBANlaTH TOJTUIIHO 32 CEKOj OJl
HACTABHHUTE TIPEIMETH.

ITo cexoe cobupame Ha NOAATOLM U aHAIH3a Ha
UCTUTE Ce W3BeIyBallle WHCTPYKTHBHA paboTa
CO HACTaBHUIIMTE OJf CTpaHa Ha CIIEeIHjaln-
3upaHu Juna - aedexronozn. MHCTpyKTHBHATA
pabota ce u3BeayBallle O HAIPABEHUTE aHAH-
3W W TpErJIeJaHnTe BUIEO3AMNCH U CE COCTOe-
Ie BO IMpeJJiaramke Ha CTpaTeruu 3a padora co
JIETe CO KOXJIEAPeH MMIUIAHTAHT BO WHKITY3HB-
HHU YCJIOBH.

Co men ga HampaBHMe XOJHMCTUYKA aHaK3a Ha
CIIy4ajoT c€ OIpEeJIeIMBME 32 KOMOWHAIMja Ha
KBAHTHTUBHUOT ¥ KBAJIMTATHBHUOT MpPHC-
Tam.

2. Description of the social interaction of the
respondent and his teachers?

3. Has the school made certain adaptations
according the respondent needs?

4. Does the respondent have an equal treatment
by his teachers like the other pupils?

5. Do the teachers have competencies that
would respond to the requests of the respondent
with a cochlear implant in the inclusive school
and do they have a necessity of a special
educator and rehabilitator?

6. Which teaching methods are used in the
teaching process with a child with cochlear
implant in the regular schools?

We decided to explore all the events connected
with the school everyday life of a child with a
cochlear implant within the inclusive class-
room. During the research we observed a sub-
ject on the age of 12 during the first year (13
during the second year of research). The child
with a cochlear implant is male, in the fifth
grade (sixth grade). The research was con-
ducted in the elementary school “Dimo Hadzi
Dimov”. The phenomenon was followed during
a period of two years, from 2006 till 2008
years.

We monitored the phenomena and the child
during the school year, and we continuously
analyzed that observation data in the class-
rooms where the teaching was held. That means
that we continuously followed the progress of
the child, and we did the data summary twice
per year for each of the teaching subjects.

After all the data gathered and their analyses we
had instructive work with the teachers. This
was conducted by specialized persons-special
educators and rehabilitators. The instructive
work was held after the analyses were made
and the video data watched and it was consisted
of suggesting work strategies with a child with
a cochlear implant in inclusive environment.
With the purpose to make a holistic analysis of
the case we decided on a combination of
quantitative and qualitative approach.

10
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l'onem Opoj Ha MCTpaXKyBauW JaBaatr MPaKTHY-
HH CYTeCTHH 32 HAUMHHUTE Ha KOW KBAaHTUTATHB-
HUTEe HHQOpMAIUU OM MOXele Aa OMmaT BKITY-
YEeHU BO KBAJIMTATUBHOTO HCTpaxkyBame. ExHo-
CTaBHHUTE TEXHHUKH 32 IIPECMETYBambE MOXKAT J1a
CTaHAT W3BOHPEIHH IIOMOIIHU CPEICTBA BO
o0paboTkaTa Ha MHQOPMAIIMATE KOM MOXKAT Jia
ce m3rybaT BO WHTEH3UBHHUTE KBaJIUTAaTHBHU
UCTpayBama. BakBara J0MOTHATEIHA aHAIN3a
Ha WHQPOpPMAIMUTE UM JaBa HA YHTATEIUTE
VBHJ BO LenuHATa Ha MHPOpManuure. Hcrpa-
XKyBadHlTe OJ Ipyra CTpaHa MMaaT MOXKHOCT Ja
TH pa3riiefiaaT CBOWTE IeHEpalIn3alliy U Ja TH
OTCTpaHaT COMHEKHUTE 32 TOUHOCTA HA HUBHHUTE
uMmIpecuu 3a uadopmanuure. (3)

Bo oBa ncrpaxyBame HHE IO ymoTpeOuBMe Ha-
PAJETHUOT MOJICN Ha TOBP3yBamhe Ha KBAINTA-
TUBHHOT W KBAaHTUTATUBHHUOT mpucran. OBOj
MOJIeNl UMa TEeHJCHIMja Ja BKIy4yyBa HCTOBpE-
MEHO COOMpame Ha MOIATOIN YIIOTPeOyBajKu 1
KBAUIUTATHBHU W KBAaHTHTAaTUBHH TIPOLETYpPH.
Hue kako ucrpaxyBaun ru OenexeBMe oOpac-
IIUTE Ha OJJHECYBAE U ja OpoeBMe (PEKBEHIIU-
jaTa Ha OJHECYBamETO 3a JAJICHOTO IMpallame.
[IpexHocTa Ha OBOj MPHCTAIl € IITO T03BOJTyBa
HOIIETIOCHA, TIO0JITa YIoTpeda Ha BHCOKO KOH-
TEKCTyaJIIM3UPAHO MCTPAXYBABE Ha OTKPUTHE U
uaeHTH(UKaIUja Ha 1T0jaBeHUOT QeHoMeH. (4)
Bo onHoc Ha craHmapauTe 3a KBaJUTETOT U
BepU(HKaIjaTa HAC HAIPaBUBME €KCTEH3MBHA
BepH(UKAIMja CO yIoTpeda Ha TPHAHTYJIAIH-
ja. Tpuanrymanujata Ha WH(pOpPMAIMU € TO-
Bp3aHa JUPEKTHO CO KOHTEKCTOT BO KOj c€ CO-
oupaat nnpopmaruure. [IpoToKoIOT 3a TpUAH-
ryJalyja ce 3aCHOBAIlIe HA: W3BOPH Ha IOJATO-
1M, UCTPAXXyBay, TEOPHja U METOJOJIONIKH TIpa-
marba. (5)

Tpuanrynanujata HaMeTHYBa KOPUCTCHE Ha
noBeke O] eHa MEeTOoAa WM W3BOp Ha Toja-
TOIIM BO CTyIHja Ha conujaneH gernomer. Opa e
NPUCTANl KOj KOPHUCTH IMOBeke HaOJbyAyBauw,
TEOPETCKU TMEPCIEeKTHBU, U3BOPU Ha TMOJATOLHN
¥ METOJIOJIOTUH, HO HArJIACOKOT € HAa METOIUTE
Ha UCTINTYBamke M U3BOPHUTE Ha mojxarouu. Exna
Ol TpUTE TPHUYUHH 3a IIMPOKa YHOTpebda Ha
JMCKPETHH METOAW € HUBHHOT IOTEHIHjall BO
OJJHOC Ha CTpaTerHjaTa Ha HCTPaKyBambe.
Tpuanrynanujata Moxe Aa QyHKIMOHUpPA BO U
HU3 HWCTpaXyBauyKuUTe cTparerud. Taa Owia
NPBUYHO KOHIUIHPaHa KaKo TMPHCTAIl KOH pa3-
BUBAa-€ Ha MEPKU 3a KOHIIETITH, CO IITO Ke ce

A large number of researchers give practical
suggestions how the quantitative information
could be included in the qualitative research.
The simple techniques for counting could
become remarkable assisting means in the data
processing which data are usually lost in the
intensive qualitative researches.

Such additional analysis of the information
gives the readers an insight in the whole infor-
mation. The researchers on the other hand have
the possibility to see through their generali-
zations and the remove the suspects of their
impressions for the information. (3)

In this research we used the parallel model of
connection of the qualitative and the quan-
titative approach. This model has the tendency
to simultaneously include qualitative and quan-
titative procedures for data collection. We, as
researchers, marked the patterns of behaviour
and counted the frequency for each question.
The advantage of this approach is that it allows
more comprehesive, longer use of highly con-
textual research of the discovery and identifica-
tion of the occurred phenomenon. (4)
Regarding the standards of quality and verifica-
tion, we made an extensive verification with the
use of triangulation. The triangulation of the
information is directly connected with the data
collection context. The triangulation protocol
was based on: information resources, resear-
cher, theory and methodological questions. (5)
The triangulation requires usage of more than
one method or information sources in the study
of a social phenomenon. This is an approach
that uses more observers, theoretical pers-
pectives, data sources and methodologies, but
the accent is on the research methods and the
information sources. One of the three reasons
for the wide use of discrete methods is their
potential regarding the strategy of the research.
The triangulation can function in and through
the research strategies. It was primarily con-
ceptualized as an approach for developing
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NPUMEHHU TIOBEKe O] €/ICH METOJI BO pa3BOjoOT Ha
MEpKHTE, a Toa K& Pe3yTHpa co MorojeMa Jio-
BepOa Bo Haomute. Kako TakBa, TpHaHTyJIaIdja-
Ta MHOTY 4eCTO OMJIa MOBpP3yBaHa CO CTPATETH-
jara Ha KBaHTUTATHBHOTO HCTpaxyBame. Ce-
NaK, TPUAHTylalKjaTa MOKE MCTO Taka 1a ce
Haj/le BO KBAJUTATHBHATA UCTPaKyBadyKa CTpa-
teruja. Cé moBeke, TpUaHryJalujaTa ce KOpPHC-
TH 3a J]a C€ O3HAYd HAaW3MCHHYECH IMpOIleC Ha
NpOBEpKa Ha HAOIM, KOH IPOU3JIEryBaaT O[
KBAHTUTATUBHOTO U KBAJIMTATHUBHOTO HCTPAXKY-
Bambe.

HabspymyBameTo ro JOMOJHHBME CO yrmoTpeda
Ha BHICOMHINKATOPH KOU HH CITy)Kea KaKo Ia-
paMeTpH 3a HCIUTYBAETO HAa PAKOBOICHETO
co yumnnuiata. Ce pakoBomeBme criopen MH-
JAUKATOPOT 32 pa3riielyBale Ha HHTePaAKIIH-
jara mMery HACTABHHKOT M YYeHHIUTE TMPH
IITO TH pasrjeayBaBMe: CICICHETO Ha WHUIH-
jaTHBH, MPUMAkETO HA CUTHAIHUTE, 0100pyBa-
ETO, apTHKYJIAlijaTa Ha 9acoT M JaBabeTO Ha
yIaTcTRa.

Bo morien Ha HAYMHOT HAa CHUMAbE Ha MOjaBH-
TE CE pEeIIMBME TOa J1a OWe MO MaT Ha BOJACHE
Oenemiky, ynotpeba Ha JUTHTAIHA KaMepa
KOPHCTEHE Ha ayTHOPUKOPICP.

Pezynmamu

Bo TekoT Ha cCHUMambeTo Ha PEHOMEHOT KOjILITO
ro HCTpa)XKyBaBME€, KaKO HHCTPYMEHT T'O YIO-
TpeOMBME BHACOYIATCTBOTO 32 CHUMAmE U CE
paKoBOIEBME CIIOpeN AaJCHUTE BHICOMHIIUKA-
TOpH.

[TpBrOT MHIUKATOp € M30Mpame LEeHTpaJHa
NO3ULMja 0/l CTPAHA HA HACTABHUKOT, OZHOC-
HO TIO3WIMja BO KOja CUTE YYCHHUIM Ke MMaaT
MOYKHOCT [J]a TO cjielaT HaCTaBHUKOT. Taa mo3u-
Mja MOXKe Ja MpepacHe BO HeBepOalieH 3HaK
JleKa HAaCTaBHHUKOT Ke J1aie pefieBaHTHA HHPOP-
Mairja. Bo oqHoC Ha 0BOj MHAMKATOp ce 3a0e-
JIe’KyBa HaIlPEJOK BO TEKOT Ha cHuUMamaTta. 1lo
JaleHUTE MHCTPYKIMU OJ] CTpaHa Ha CTPYYHHUOT
THM ce 3a0esiexXyBa MoJ1o0pyBame Ha LCHTPa-
HaTa mo3ulja Bo 69% ciy4an BO TPETOTO U
92% ciy4an BO 4ETBPTOTO CHUMAHbE.

Bo ogHOC Ha BTOPHOT UHIUKATOD - 1aBab€ I0-
JIeMM 3HalM, OJZHOCHO JOMHHAHTEH ja3uK Ha
TEJIOTO HAa HACTaBHHIIUTE, UCTO TakKa 3a0erexy-
BaMe NOA00pyBamke BO MOCIEAHUTE IBE CHUMA-
wa. Bo derBpToTO cHUMame Bo 77% ciyuau
HACTaBHULIUTE IIOKa)XXyBaaa BHUIMBU TOJEMH
3HAIH.

concept measures, with application of more
than one method in the measured development
and that will result in bigger confidence in the
findings. As such, the triangulation was often
connected with the strategy of the quantitative
research. However, the triangulation can also be
found in the qualitative research strategy.
Further more, triangulation is used to mark a
changeable process of the check up of the
findings, which come from the qualitative and
the qualitative research.

We added the use of video indicators to the
observation, which we used as parameters for
the exploration of the classroom management.
We were guided by the Indicator for
observation of the interaction between the
teacher and the pupils with which we
monitored the: initiative following, accommo-
dation, approval, change of sequence and
giving instructions.

Regarding the manner of taping the phenomena
we decided it to be by making notes, use of
digital camera and the use of an audio recorder.

Results

During the taping of the researched phenome-
non, as an instrument in the research we used
the video guide for taping and we guided by the
given video indicators.

The first indicator is choosing a central
position by the teacher that is a position in
which all the pupils will have the opportunity to
follow the teacher. This position can grow into
a non-verbal sign that the teacher is about to
give a relevant information. Regarding this
indicator we can notice progress during the
shots. After the given instructions by the pro-
fessional team we can notice an improvement
of the central position in 69% of the cases in the
third and 92% in the fourth shot.

Regarding the second indicator - giving big
signs that is a dominant body language of the
teachers we also notice an improvement in the
last two shots. In the fourth shot in 77% of the
cases we noticed big signs from the teachers.

12
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Moauumja (ueHTpanHa)
Position (central)

lonemu 3Haum
Big signs

[Opxerse Ha TenoTo

i Body posture

Cnepewe nHuuujatuBu/Following initiative

Cnuka op. 1: Cnederve unuyujamugu

Kaj Tpernor mHamkaTop WM Ap:KeH-€ Ha Te-
JIOTO ¥ CUTHAJINTE IITO TH JaBaaT HACTaBHUIIHU-
Te, TOOMBME MOMAIIM BPEAHOCTH BO OJHOC Ha
MPeTXOoAHUTE JaBa HMHAMKatopa. Cemak mocie
JaJIcHATE CYyrecTUM Ha HaCTaBHUIIWTE ce 3a0e-
JISKYBa 3HAYUTEIHO MMOI00pyBame, OJHOCHO BO
85% ciydyan HacTaBHULIUTE BO YETBPTOTO CHHU-
Mame MMoKaxKase 100po IpKeme Ha TeNOTO.

Figure 1 Following initiative

In the third indicator or body posture and the
signals that the teachers give, we got lower
values in comparison with the previous two
indicators. Nevertheless after the given sugges-
tions to the teachers we noticed a significant
improvement. In 85% of the cases the teachers
in the fourth shot showed good body posture.

——[l06po KopucTeHe Ha
rnacot/Good use of
the vocal abilities

W3pas Ha nuueto/
Face expresion

[aBatse 3Haum 3a
BHUMaHWe Ha

EHULUTE KoK ce
HesauHTepecupaHu/
Give attentive signs to
the students that are
not interested

Cnuxa op. 2: Cnederwe unuyujamueu

Figure 2 Following initiative
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Bo omHOC Ha 4eTBPTHOT M METTHOT MapameTap -
A00po0 KopHCTerm€ Ha IJ1acoT M M3Pa3oT Ha
JIMIETO, OJHOCHO COOJBETHA (halfjajiHa eKC-
npecuja (Koja JEeMOHCTpUpPA CTPaB, 3aMOPEHOCT,
MIPHjaTeICTBO, BOACTBO) 3abeexyBaMe BHCOKU
BPEIHOCTH MPH TOCIECAHOTO CHUMAHKE OJTHOCHO
Bo 85% on ciydante. Moxkeme Ja 3aKiyduMe
Jieka HHCTPYKTHUBHATa paboTta Ha nedeKToN03n-
T€ 3Ha4YajHO BIIjae Ha MOJ0OPYBamETO Ha YITO-
Tpebara Ha T7IacoT U U3Pa3oT Ha JHLETO.
[Tonmckn BpeqHOCTH JTOOMBME HPH CIIEICHETO
Ha CJEIHUOT HapaMeTap - AaBame 3HAIHU 3a
BHUMaHHe HA YYeHUIHTE KOU ce He3amHTe-
pecupanu (KaXyBame Ha UMETO, TOAOJT KOH-
TaKT co ounte). [Ipu TpETOTO M YSTBPTOTO CHU-
Mame caMo BO 23% cilydau HaCTaBHUIIUTE UM
JlaBaa CUTHAITM 32 BHUMaHUE Ha YYCHUIIHTE.

Regarding the fourth and fifth parameter - good
use of the voice and face expression that is an
adequate facial expression (that demonstrates
fear, exhaustion, friendship, leadership) we
notice high values during the last shot, that is in
85% of the cases. We can conclude that the
instructive work of the special educators and
rehabilitators significantly influences on the
improvement of the use of the voice and the
face expression.

We got lower values during the monitoring of
the next parameter - giving signs of attention
of the pupils that are not interested (pronun-
ciation of the name, longer eye contact). During
the third and fourth shot only in 23% of the
cases the teachers gave signs of attention of the
pupils.

» 61%

KoHTaKT co o4mn
Eye contact

BpauHa
Speed

JacHa komyHuKkauuja
Clear communication

-

Cnuxka 6p.3: Cnederve unuyujamusu

KoHTaKTOT €O 0YMTe IO M3IBOUBME KAKO IIO-
ceOCH mapaMmeTap 3a BHJICOMHTEPAKIIMja, MAKO
HUCTHOT MOXKE JIa C€ pasriiclyBa U BO PaMKUTE
Ha TPETXOJHHUOT MapaMeTap. 3a OBOj CEIMHU Ta-
pameTap TOOMBME BHUCOK MPOICHT IPU TMOCIEI-
HOTO CHHMame€, OHOCHO BO 61% cmydyau Hac-
TAaBHUIUTE BO TEKOT HA YETBPOTO CHUMAME
ycIieBaa J1a BOCIOCTaBaT KOHTAKT CO YYCHUKOT
CO ITOMOIII Ha OYUTE.

Bo ogHOC Ha cleHUOT mapaMeTap — 3adp3yBa-
W€ O] CTpaHa Ha HACTABHUKOT CO IIEN JIa He ce

Figure 3 Following initiative

We observed the eye contact as a separate
parameter for video interaction although the
same can be monitored in the frames of the
previous parameter. For this seventh parameter
we got a high percentage during the last shot
that is in 61% of the cases, the teachers during
the fourth shot managed to establish eye to eye
contact with the pupil.

Regarding the next parameter - speeding up by
the teacher with the purpose not to loose the

14
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M3ryOu BHUMAHHETO O] YYCHHIIUTE U Ja ce Ha-
NpaBy JIEKIMjaTa IOMHTEPECHa, J0OUBME HUCKU
BPEOHOCTH BO TEKOT Ha CUTE CHMMama. llpu
MOCNIEIHOTO CHHMame camo Bo 23% ciyuau
HAacTaBHULIUTE ymoTpeOmie 3a0p3yBambe BO Te-
KOT Ha NpelaBameTo CO LeJM Ja ro 3aapikar
BHUMAaHHUETO Ha YUCHUIIHTE.

Kaj mocnemHnoT WHAMKATOp WM jacHAa KOMY-
HHMKalnMja Koja moapa30upa IOMCTOBETYBAE
Ha ja3WKOT Ha TEJOTO M BEpOAITHUOT ja3WK IO-
BUCOK IPOIICHT JOOWBME caMo MPU TOCIECIHOTO
cHuMamwe. Bo 38% cioyyam HacTaBHULUTE
ycIieaie 1a BOCIIOCTaBaT jacHa KOMYHHUKAIH]a.

Mpumare curHanu/Accepting signs

attention of the pupils and to make the lesson
more interesting we got lower values during all
the shots. During the last shot only in 23% of
the cases the teachers enhanced their speed
during the lesson with the purpose to maintain
the attention in the pupils.

In the last indicator or a clear communication
that understands equalization of the body
language and the verbal language we got a
higher percent during the last shot. In 38% of
the cases the teachers managed to have a clear
communication.

_91% _¢92%
Bkny4ysarse/ / 77777 ) 85%
S et 69%  eon
A i

*55%

KumHyBare 3a J[la“/

Node for yes

{¢]

__,_3anuwyeate
Write down

-{

1

Cnuxka op. 4: Ilpumaree cuenanu

Bo oagHoc Ha crnegHHOT BUACOMHAUKATOP —
BKJIy4yBame, OIHOCHO NPUAPYXKYBamke€ BO
rpymnarta BO Koja MapTUIHUIUpPa YYEHUKOT (WIIH
WHIWBUIYaTHHOT YYCHHUK aKO HeMa IpyIHa pa-
0oTa) 3abenexxyBaMe T€HEPaTHO BUCOKH BPEJ-
HocTu. IIpn mocnenHoTO cHUMame BO 85% ciy-
YaW HACTaBHUIIUTE AaKTHBHO CE BKIyYyBaa BO
paboTara Ha YYeHUKOT (Tpyrara).

ClenHUOT MHAMKATOP BO IpynaTa Ha MPUMAambE
Ha CUTHAINTE O]l YICHUKOT € KMMHYBame 3a
»1a“. 3a 0BOj MHAMKATOpP KOj HHU TOKaXyBa
KOJIKY YYCHHIIUTE 3HAaT JIeka HACTaBHUKOT T'U
CJIEIU BP3 OCHOBA Ha HEBepOAaIHUTE 3HALU KOU
TOj TU JjaBa, 1OOMBME PEIaTUBHO BUCOKU BPE-
HOCTH BO MOCJEOHHUTE ABE CHUMAamba OJHOCHO
KHMHYBamETO ro 3abesexasme Bo 69% ciaydan.
ITocneqHUOT MHAMKATOP OJ] OBaa Ipyma ce On-
HEeCcyBa Ha 3allMIIYBamb-€TO HA BAKHUTE HHDOP-

Figure 4 Accepting signs

Regarding the next indicator - engage that is
engagement in the group in which the pupil
participates (or the individual pupil if there is
no group work) we notice generally high
values. During the last shot in 85% of the cases
the teachers were actively involved in the work
with the pupil (group).

The following indicator in the group of
accommodation is nodding for yes. For this
indicator that shows us how much the pupils
know that the teacher is following them based
on the non-verbal signs that he gives, we got
relatively high values in the last two shots. We
noticed the nodding for yes in 69% of the cases.
The last indicator in this group is writing down
the important information by the teacher (on the
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MalMy OJ CTpaHa Ha HAaCTaBHUKOT (Ha Talna,
BO TeTpaTKa u cil.). Bo ogHOC Ha 0BOj MHIWKA-
TOp 3a0eneXxyBaMe OTrPOMEH Hampeaok IIo
peanuzanyjata Ha MHCTPYKTUBHATa paboTa o
CTpaHa Ha WICHOBHUTE Ha CTPYYHHOT THUM. lIpm
MOCIETHOTO CHUMame BO 85% ciyun Hacras-
HUIIUTEe TH 3aluilyBajic MHQOpPMAIMUTE TpU
MIPEeIaBamk-ETO 3a Pa3iuKka O]l BTOPOTO CHUMAHE
MpH KOoe caMmo BO 27% ciydyau o1 HACTaBHULIUTE
3anwuiryBane nHpopMaum.

OpoG6pyBarw-e/Approval

black board, in the note book etc.). Regarding
this indicator we noticed enormous advan-
cement after the realisation of the instructive
work by the members of the professional team.
During the last shot in 85% of the cases the
teachers wrote down the information during the
lecture unlike the second shot in which, only in
27% of the cases the teachers wrote down
information.

MmeHyBare Ha
—e— NpepgmeTute/

/fQZ%_

ogobpyearse/

77% /

Name the
subjects/

/)

approval

Vay d—

—=— Cnom HyBaH-& Ha

/ 38% |

nocakyBaHoTo 27% '
ogHecyBawe/ _ / / |
Mention the o
desired behavior 0%
1 2 3 4
Cnuxka 6p. 5: Odobpysarve Figure 5 Approval

Bo oxnoc Ha crnegHHOT mapamerap Ol Tpymnara
Ha MHAMKATOPU KOU C€ OJHECYBaaT Ha CJe/CHe
Ha WHUIMjaTHBATa, OJTHOCHO 000pyBame, pas-
rJieayBaBMe JiBa BUAeonHAukaTtopa. Of aHaiu-
3aTa Ha NPBUOT HWHAMKATOP MMeEHYBame Ha
npeaMeTurTe/o100pyBame ce 3a0enexyBa JeKa
BO 77% cay4aum HAacCTaBHHULUTE IPH TPETOTO
cHUMame U 92% o1 HacTaBHULIMTE MPU YETBP-
TOTO CHUMaIbe€ CO KOHKPETHH TEPMUHH TH UCKa-
JKyBaJle CBOUTE aKI[UH U EMOIIUH.

Bo oxgHOC Ha cl1eOHMOT MHAMKATOP — CIIOMHY-
Bambe Ha N0CAKYBAHOTO O/IHeCYBame MOXKe J1a
3a0eNe)XxuMe AeKa MPH YeTBPTOTO CHUMAE J10-
OMBME HajBHUCOK IPOILICHT, OJHOCHO Kaj 92%
Cly4ad HACTaBHHULUTE IO CIIOMHYyBajle Ioca-
KyBaHOTO OJJHECYBAamh€ CO KOHKPETHH TEPMHHU.

Regarding the next parameter from the group of
indicators, that regard to the initiative following
that is approval, we observed two indicators.
From the analyses of the first indicator giving
name to the objects/approval we can notice
that in 77% of the cases, the teachers in the
third shot and in 92% the cases in the fourth
shot showed their emotions and made actions
with concrete terms.

Regarding the next indicator - mentioning the
desired behaviour we can notice that we got
the highest percentage during the fourth shot. In
92% of the cases, the teachers mentioned the
desired behaviour with specific terms.
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ApTtukynaumja Ha yacot/Change in sequence

OTteopare

; Ha Tema/Open

J00%

5%

u— PasveHysarbe/ :
Exchange

7% °

S

3aTBopare
Ha Temal/Close

Cnuxka op. 6: Apmuxynayuja na yacom

ApTHKynan@jata Ha 4YacoT TMoApazOupa TpH
€JIeMEHTHU. 3a TIPBUOT MHIUKATOP - OTBOPam€
TeMa U JlaBarh¢ Ha JACHU CUTHAJIM KOTa Ce OTBO-
pa Temara NOOMBME H3BOHPEAHH pE3yJTaTH,
ogHocHO Bo 100% ciyyan HacTaBHULUTE BO
YETBPTOTO CHHUMAIE COOJIBETHO ja OTBOPHIIC
TeMmarTa.

Bo oxgHOC Ha clleAHHOT WHAMKATOP - A0OpOo Oa-
JaHcHpaHa pa3MeHa Mely HAaCTaBHHUKOT U yde-
HUIUTE, 3a0elie)kaBMe MOJ00PYBamke MO Jaje-
HUTE CYTeCTHH OJ CTpaHa Ha CTPYYHHOT THM.
[Ipu nocnenHoTO CHUMamE Kaj 77% ciaydau 3a-
OenexaBMe J1€Ka HACTaBHHUIIMTE COOJBETHO Ce
MOBp3aa cO HUBOTO Ha JieliaTa M aJIeKBaTHO pa3-
MeHyBaa WHGOpPMAIIIH BO TEKOT Ha 4acoT.

[Ipu ananu3upameTo HA TPETUOT UHAUKATOP O]
OBaa rpymna, OJHOCHO 3aTBOpame Tema, ce 3a-
OeneXyBaaT TIOHHUCKH Pe3yJTaTH BO OJHOC Ha
MPETXOJHUTE JIBA WHAMKaTopa. V3BecHO mojo-
OpyBame ce 3abemnexyBa Py YeTBPTOTO CHUMA-
Be Kaae Bo 54% cinyyau HACTaBHUIIUTE alEK-
BaTHO Tl 3aBPIITyBaa 3all0YHATHTE aKTUBHOCTH.
Bo onHOC Ha NPBUOT MHAUKATOP - Mpe3eMame
HHUNMjaTUBa BO PaMKUTE Ha MapaMeTapoT Ja-
Bamk€ yNaTcTBa, 3a0enekaBMe MHHUMATHH TI0-
noOpyBama I1mocie NafeHnTe CYyTeCTUH O CTpa-
Ha Ha nipodecrnonamHHOT TiM. lIpn mocnenHOTO
cHUMame Kaj 61% cinydyan 3abenekaBMe JieKa
HACTABHUIIUTE Mpe3eMajie¢ WHUIMjaThBa BO Te-
KOT Ha CBOETO H3JIarame.

Figure 6 Change in sequence

The change in sequence counts three elements:
for the first indicator - Opening a theme and
giving clear signals when the theme is opened
we got remarkable results, that is in 100% of
the cases, the teachers in the fourth shot ade-
quately opened the theme.

Regarding the next indicator - a well balanced
exchange between the teacher and the pupil we
noticed an improvement after the given sugges-
tions by the professional team. During the last
shot in 77% of the cases we noticed that the
teachers adequately connected with the level of
the children and adequately made exchanges
during the lessons.

During the analyses of the third indicator from
this group that is the theme closing we noticed
lower results regarding the previous two indica-
tors. A certain improvement is noticed during
the fourth shot where in 54% of the cases, the
teachers adequately finished the started acti-
vities.

Regarding the first indicator - taking initiative
in the frame of the parameter - giving instruc-
tions, we noticed minimal improvement after
the given suggestions of the professional team.
During the last shot in 61% of the cases, we no-
ticed that the teachers took initiative during
their presentations.
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Mpesemar-e
—e— nHuumjaTuea/
Take initiative

CnomMHyBat€ - WTO
ce cnyyysa/
Refering what

is happening

HaBawe ynarctea/Giving directions

Cnuxka op. 7: Jlasarwe ynamcmea

[Tpu aHanM3MpameTo Ha CIETHUOT HHIUKATOP —
CIIOMHYBa-€ IITO e CJIy4yBa, KOoja aKTHB-
HOCT OJI CTpaHa Ha HACTaBHHULIUTE TU CTUMYJIH-
pa yYeHHIIUTE Ha pa3MHUCITyBamke, T0OUBME He-
3aIOBOJTUTENTHU DPE3YyITaTH TpU MPBUTE [BE
cHuMame. [1o0 MHCTpYKTHBHATA paboTa co Hac-
TaBHHULIUTE C€ TO0jaBH MONOOpYBame, OTHOCHO
BO 46% ciyyau HacTaBHUIIUTE TM CTUMYJIUpaa
CHUTE aKIMH Kaj YICHUIIHTE.

Figure 7 Giving instructions

During the analyses of the next indicator —
referring what is happening, an activity which
stimulates the pupils to think, we got unsa-
tisfactory results during the first two shots.
After the instructive work with the teachers
there was an improvement that is in 46% of the
cases the teachers stimulated all the actions by
the pupils.

Mpeanosw/naBare
cyrectum/
Proposals/giving
suggestions

MpaBerse nna/
Make a plan

Haorawe pelueHuja/
Find solutions

Cnuka op. 8: [asare ynamcmesa

Figure 8 Giving instructions

18

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2008, 9(3-4): 7-22



HEDEKTOJIOIIKA CTPYYHO-HAYYHA ITPOBJIEMATHKA

[Ipu ananuza Ha CICAHUOT WHIAUKATOpP — JaBa-
e MpeIJio3u, CyreCTHH M yNarcTBa Ha yde-
HUIITE 3a0eexxyBamMe MoJ00pyBamke BO TEKOT
Ha YeTHPHUTE CHUMama. [Ipu mocneaHoTo CHU-
Mame Kaj 92% ciydau 3a0enexaBMe AeKa Hac-
TaBHUIIUTE TH KOPUTHpaa YICHHUIIUTE COOIBET-
HO ¥ HaBpEME.

Bo oaHOC Ha HapeTHUOT WHANKATOD - MPaBeH€e
IUIAaH KOj Toapa3Orpa BKITydyBame Ha €ICH O]l
MPETXOAHUTE WHINKATOPH, MPE3eMarhe Ha HHH-
[UjaTHBa, JOOMBME 33J0BOJIUTEIHN PE3YITaTH
MpH TIOCIEIHUTE JBE CHUMama, OIHOCHO BO
77% ciyuyau HaCTaBHMIIMTE Ipe3eMaa WHHIIH]ja-
THBa W TIpaBea TUIAHOBM BO TEKOT Ha Tpefa-
BaIbETO.

Bo TexoT Ha aHanmM3WpameTO HA TMOCIEIHUOT
WHIUKATOD - H3HAOFame PelleHuja 32 YICHU-
IIUTEe KOU ce 0a3upaaT Ha MPETXOMHO NAIACHUTE
cyrectud, 3a0enexaBMe MOMO00pyBame Ha pe-
3yJATaTUTE BO TEKOT HA CHUMamETO. [Ipu ueTBp-
TOTO CHUMame BO 69% cilyuan HAaCTaBHUIIUTE
JI0j10a IO pelieHH]ja 3a YICHUIUTE.

Huckycuja

Bo onHOC Ha MPBOTO HCTPaKyBauKO Mpallarmbe -
Janu HacTaBHULUTEe YynorpedyBaaTr wHAeH-
THYHU MEeTOAU MPH peaau3anuja Ha COAPIKHU-
HHTE CO /IeTeTo CO KoXJjleapeH UMILIAHTAHT U
HMBHATa BapHjanyja BO MOrjel HA HUBHHUTE
HHIUBUAYAJIHH Oapama Ha /eTeTo, MOXeMe
Ja 3aKiyduMe JeKa HACTaBHHILUTE YMoTpeOy-
BaaT COOJBETHH METOAM 3a CEKOj HAcTaBeH
npeamer. Hekon ox HacTaBHUIHMTE YroTpeOy-
BaaT MOCHTUYHU METOIU NPH peain3aluja Ha
HACTaBHHUTE COJIPKUHU, OUJIC]KU NpUpOJaTa Ha
npeaMerure ro Oapa Toa ox HuB. OnpeneHu
HACTaBHHIIM TO YNOTpeOyBaaT MUCMEHUOT Me-
TOJl KaKO CPEACTBO 3a IOONMXKyBambe Ha COIp-
JKUHUTE KOH HCIHMTAHUKOT CO KOXJIeapeH HM-
rwaHTanT. OBa ce OZHeCYBa Ha OHHE COIPKHUHU
KOM HCIIUTAaHUKOT HE MOKE OpaJIHO Jla TH Mep-
LUIHPA.

3a ma nmazgeMe OAroBOp Ha BTOPOTO HCTPaXKy-
BAayKO Ipallamke, OJHOCHO 32 COLMjaJIHATA
HHTEPAKIMja HA MCNUTAHMKOT W HeroBHTe
HACTABHMIM, HUE I'M YNOTpPeOMBME BHUICOMH-
JUKATOPUTE 3a MCIUTYBambe Ha WHTEPAKIIWjaTa.
MoxeMme [a 3aKiIyddMme JeKa CcoLujanHara
WHTEpaKyja Mely HMCIUTAaHUKOT W HETOBHTE
YUUTENN € WACHTHYHA KaKo M HHTEpakKLujaTa
Mel'y HACTaBHUIIUTE U APYTUTE YUEHUIIH.

During the analyses of the following indicator -
giving proposals, suggestions and recommen-
dations to the pupils we noticed an impro-
vement during the four shots. During the last
shot in 92% of the cases, we noticed that the
teachers made corrections appropriately and on
time.

Regarding the next indicator - making a plan
that includes one of the previous indicators,
taking initiative we got satisfactory results
during the last two shots that are in 77% the
teachers took initiative and made plans during
the lessons.

During the analyses of the last indicator -
finding solutions for the pupils that are based
on the previously given suggestions we noticed
an improvement of the results during the shots.
During the fourth shot in 69% of the cases, the
teachers came up with solutions for the pupils.

Discussion

Regarding the first research question -
,,Whether the teachers use identical methods
during the realisation of the curricula
contents with the child with a cochlear im-
plant and their variation regarding their in-
dividual requests from the child” we can
conclude that the teachers use adequate met-
hods for each teaching subject. Some of the
teachers used identical methods during the
realisation of the curriculum contents because
the nature of the subjects demands it. Certain
teachers use the written method as a mean for
approximating the content to the subject with a
cochlear implant. This regards those contents
that the subject can not perceive orally.

To give an answer to the second research
question - “The social interaction between the
examinee and his teachers” we used the video
indicators for the interaction observation. We
can conclude that the social interaction between
the child and his teachers is identical as the
interaction between the teachers and the others
pupils.
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Bo omHOC Ha CIEAHOTO HUCTPa)KyBayko Iipa-
mame - Jladu HACTAaBHULIIMTE W3BpPIINIE
OJIpelleHH AaJaNnTAIlMM COIJIACHO TOTpeduTe
HA MCIMUATAHUKOT, MOXXEME J1a 3aKIIyunMe JieKa
HACTAaBHUIIUTE TpaBaT OJPCICHU aJanTallViH.
Bp3 ocHOBa Ha oOmCepBalMUTE U OJTrOBOPHUTE
JIOOUEHU CO TONYCTPYKTYPHUPAHOTO HHTEPB]Y
KOU TH KaTeropHU3UPaBME BO COOIBETHH TEMH,
MOXeEMe Jla 3aKIyduMe JieKa aJanTaluuTe T'd
NpaBaT HACTABHUIM YMH MPEJAMETH MMaat CIie-
nuQHUIHA TPUPOJA.

IIITo ce omHEeCcyBa HAa YETBPTOTO HCTPAXKYBAUKO
nparniame - JIaJam ncnuTaHnKOT MMa Nmo/eTHa-
KOB TPeTMaH O] CTPaHA HAa CBOMTE HACTaB-
HHUIH BO OJJHOC HA HETOBUTE BPCHHUIIH, MOXKE-
Me Jla 3aKIydydMe JieKa HACTABHHUIIUTE WMaaT
KOPEKTCH OJIHOC U TIOJICIHAKOB TPETMaH KOH
UCIUTAHUKOT CO KOXJICAPCH UMIUIAHTAHT KaKO
U KOH JIPYTUTE YUCHHMIIH.

BuaconHIukaTopuTe HU OBO3MOXKHja Jla J0-
Ooueme aabOK YBHJ BO pa3MHCIyBamaTa Ha
HACTAaBHUIIUTE 32 HUBHUTE KOMIICTCHIIUH 32 Pa-
00Ta CO JIETETO CO KOXJICApeH MMIUIAHTAHT BO
WHKJIY3MBHH YCJIOBU U MOTPe6aTa o1 MOIIpIi-
Ka M CTPYyYHA MOMOII 07 mpodecuoHaNel —
nedexronor. OnHecyBamaTa Ha HACTABHUIIUTE
YKa)XyBaaT Ha CTaBOT JIeKa € HEOMXOHa KOHTH-
HyHpaHa MMOIPIIKA 0]1 Ae()EKTOIOr BO paMKHUTE
Ha ceKojmHeBHaTa paborta. Toa mpen cé ce on-
HecyBa Ha WHCTPYKTHUBHaTa paboTa Koja OBO3-
MOXKyBa YIOTpeOa Ha pa3jiMyHU CTpaTeruu 3a
paboTa co Jena co CHyIIHH OINTETyBama O
CTpaHa Ha MPOGECHOHATICIIOT - Ae(EeKTOIOT.

Co 11e11 1a OJrOBOPUME Ha IMOCICAHOTO UCTpPa-
JKYBauKO Tpallamke 3a BHAOT Ha HACTABHUTE
METOIH KOH Ce YNoTpedyBaaT BO HACTABHATA
padora co JgeTe CO KOXJieapeH MMILUIAHTAHT
BO PeIOBHUTE YYWJIUINTA, HUC TH YIOTPEOUB-
Me BHUJICOMHJUKATOPUTE KOHW C€ COCTABEH e
0]l OBa UCTpaxKyBame. MoxeMe Jia 3aKiydnMe
Jieka HACTABHUIIMTE YNOTpeOyBaaT CTaHIApIHU
HACTAaBHM METOJU BO HACTaBHATa paboTa CO HC-
MMATAHUKOT CO HAIJIaCOK Ha MHCMEHHOT METO/I.

Hpenopaku 3a HacmaseHuyume

ITocTojaT HEKONKY pabOTH IITO MOXKE Jia TH Ha-
npaBaT HACTABHHUIIUTE CO 1€ a UM IMOMOTHAT
Ha Jenara co KOXJIeapHH HWMIUIAHTAHTH [a
IMOCTHUTHAT YCIICX BO MHKITy3MBHATa YYHUJIHUILIA.

Regarding the next research question -”Whet-
her the teachers made certain adaptations
according to the needs of the student”, we
can conclude that the teachers make certain
adaptations. Based on the observation and the
gained from the semi-structured
interview that we categorized in certain cate-
gories we can conclude that the adaptations are
made by the teachers whose subjects have a
specific nature.

Regarding the fourth research question -
“Whether the pupil has an equal treatment
by his teachers in relation to his peers” we
can conclude that the teachers have a correct
attitude and equal treatment towards the child
with a cochlear implant as towards the other
pupils.

The video indicators enabled us to gain a dee-
per insight in the opinions of the teachers and
their competencies for working with a child
with a cochlear implant in inclusive settings and
the need of support and professional help by
a special educator and rehabilitator. The
behaviour of the teachers points to the attitude
that a continuous support by a special educator
is needed in everyday work. This before all is
directed towards the need of instructive work
that enables use of different strategies for wor-
king with children with hearing impairments by
a professional-special educator and rehabi-
litator.

With the purpose to answer the last research
question for the types of teaching methods
that are used in the teaching process with a
child with a cochlear implant we used the
video indicators that were a part of this
research. We can conclude that the teachers
used standard teaching methods in their tea-
ching with an accent of the written method.

answers

Recommendations for the teachers

There are few things that the teachers can do
with the purpose to help the children with coch-
lear implants to achieve success in the inclusive
classroom.
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* Tpeba nma ce pemyuupa BpeBaTa BO 3a/IHU-
HaTa BO yYHMJIHHUIIATA.

* HacraBuumure tpeba ga ro mobujat ayau-
TUBHOTO BHUMaHUE Ha y4yeHHKOT. He Tpeba ma
TpoIaaT Ha MacaTa WU Ja IpaBaT JBIKEHa CO
panere 3a Ja ro 100ujaT HeroBOTO BHUMAaHHE.

*  HacraBuurure Tpeda na ro 100MjaT BHUMA-
HHUETO Ha JICTETO W JIa Pa3roBapar JIHIE B JIHIIE.
JleTeTo co KOXJieapeH UMIUTAHTaHT Ke UMa Tell-
KOTUHM Ja TO pa3depe W Ja To CIyIIHEe Hac-
TaBHUKOT aKo Toj/Taa 300pyBa CBpTEH/a cO Ipo.
Tyka ce BOpojyBaaT M IpUMEpHTE Kora Hac-
TaBHUKOT 300pyBa J0/eKa MUIITyBa Ha Tabiara.
* Ha tabnara Tpeba qa ce MuIyBaaT KIIyYHH
300pOBH, JaTyMHU U 33]1a4H 32 JOMa.

* Tpeba ma ce ymorpeOyBaaT BH3YEIHHU Jie-
MOHCTpAllUd WA HaNWIIaHd JIUCTOBH KaKo
MOJ/IPIIIKA 32 BepOAITHUTE PE3EHTALINH.

* HacraBuumure Tpeba 1a odeKyBaar MpHIO-
HECOT Ha JISTETO J1a OH/e MO OpaJieH Iar.

* HacraBuunute Tpeba ma mobapaar o yde-
HHUKOT J]a TIOBTOPU WJIM HAaIlUILe HEKOj Hepas-
OupmB 360p wim (pasa.

* HacraBuunute Tpeba ma mobapaar o yde-
HUKOT JIa T 3aMEHHU cTapuTe 300pOBU CO HOBH -
NPOLIMPYBAkE HA PSYHUKOT BO Pa3IMYHHU KOH-
TEKCTH.

* HacraBaunute Tpeba Aa ja MOBTOpaT HIIH
Ia ja mapadpasupaar napopmanyjaTta BO MOSH-
HOCTaBHa (hopMa.

* HacraBaunute Tpeba aa ce oOumaT ga cTo-
jat pelaTHBHO MHPHO Kora 300pyBaart.

* Ha gerero TpebGa ma My ce D03BOJH Jia TO
NPOMEHH MECTOTO Ha Celee JTOKOJIKY BepyBa
JeKa TpoMeHaTa Ke TpHUIOHece 3a TMoao0po
paz0upame Ha IpeaaBambeTo.

* Jlokonky e moTpeOHO, HACTAaBHULIUTE Tpeda
Jla TO BOBEAAT APYrapcKUOT cucteM. [pyrapue-
TO MOXE Ja My NMOMOTHE Ha JETETO JOKOJKY
MMa TpoOJIeMHU CO CIENCHETO Ha HACOKUTE, J1a
criojienu OeNelIKy, Aa My Aaje nHhopMaIiu 3a
JMCKycHjaTa | CII.

* Kora HacraBHHIMTE 300pyBaaT co JETE CO
KOXJIeapeH HWMIDUIaHTaHT, Tpeba Ja cedar of
ucTaTa CTpaHa O] Koja ce Haora KOXJICApHHOT
MUMIUTaHTaHT.

* HacraBuumure Tpeba ma 30opyBaar co mai-
Ky noMana Op3WHa KOra Ipe3eHTHpaaT HOBa
COPIKUHA.

* Ha pmerero Tpeba ma my ce oOjacHH MITO
CJICIN BO JMCKYCHUTE WJIH TpeIaBamara.

- The background noise should be reduced;

«  The teachers should gain the auditory atten-
tion of the pupil. They shouldn’t knock on the
table or make hand movements to gain his
attention;

- The teachers should gain the child’s
attention and talk face to face. The child with a
cochlear implant will have difficulties to
understand and hear the teacher if he/she talks
with his/her back turned on the other side;

- The key words, dates and home tasks
should always be written on the blackboard;

- They should use visual demonstrations or
written notes as a support of the verbal
presentations;

«  The teachers should expect the contribution
of the child to be oral;

- The teachers should ask from the pupil to
repeat or write some word or phrase that he/she
didn’t understand;

+  The teachers should ask the pupil to change
the old words with new ones - widening of the
vocabulary in different contexts;

- The teachers should repeat or paraphrase
the information in a more basic form;

- The teachers should stand relatively still
when they talk;

«  The child should be allowed to change the
sitting position if he believes that the change
will contribute a better understanding of the
lesson;

- If it is necessary the teachers should imple-
ment the body system. The body could help the
child if he had problems with following
direction, to give him information about the
discussion etc;

- When the teachers talk with a child with
cochlear implant they should sit on the same
side where the cochlear implant is placed;

«  The teachers should talk slowly when they
present a new content;

«  The child should be explained what follow
in the discussions or the lessons;

HAEDEKTOJIOIIKA TEOPHJA H TIPAKTHKA 2008; 9( 3-4): 7-22

21



SPECIAL EDUCATION-PROFESSIOINAL AND SCIENTIFIC ISSUES

* HacraBaunute He Tpeba 1a ro MOJUTHYBaaT
TOHOT 1 HEe Tpeba Ja BUKaaT.

* HacraBuumure Tpeba na My mazaT JOIMOJ-
HUTETHO BpEeMe Ha JIETETO Jia HANpaBu ayiu-
THBHO NPOLIECHPAIBE.

* HoBonayuenure 300poBu Tpeba 4ecTo 1a ce
MOBTOpYBaaT U Tpeba Ja ce aBaar alTepHATHB-
HM 300pOBHU KOra IpeaBaaT HOB BOKaOyJap.

* HacraBuumure Tpeba 1a ynorpeOyBaar Hac-
TaBHU JIMBYMIbA CO LENM Ja My IIOMOTHAT Ha
JIETeTO Ja CJIeIU yNaTCTBa.

* Tpeba ma ce octBapu cpemda CO POAWTE-
JUTE W HACTaBHHIUTE 3a J1a UM ce o0jacHar
JIEJIOBUTE HA WMIUIAHTAHTOT M KaKO Ja MOoCTa-
maT BO CIIy4aj Ha I0jaBa Ha OJpeaeHH MpoO-
nemu (6).
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